Yekooche Learning Centre Project
2006-2008
Case Study

dThe Impaciof Technology a Stimulating Learning Opportunitieé

Wendy Drummond,
Royal Roads University
Project Coordinator Yekooche_earning Centre Facilitator

Background

Yekooche First Nation is a community of approximate® people, located about B
northwestof Fort St. James, BC. The community is remote, accessible only by logging road amtéas
t he mid 19 9 0itssomimunityforwprd, folwairda tgeaty.

The Yekoochet'e(people of Yekooche) lived in the Stuart Lake area for thousands of years and
in 1994 broke away from Tl 6aztden K arteseovaareaso f or m
with them and becae known as the Yekooche
First Nation. The traditional language of the 25
Yekoochet'en is Carrier.

Ye Koo Chein Carriertranslates to the location  *Hazelton
of the community as "Ye Koo" refers to
Cunningham }
Lake and "Che"
refers to the end % ouston
or tail of Nankut " Burns Lake’
Creek' :
In August of
2005, Yekooche
reachedanagreemenin-principle and is now in the final stages of

treaty negotiation. All three parties, Indian and Northern Affairs Canada
(INAC), Ministry of Aboriginal Relations and Reconciliation (MARR)

and Yekooche First Nation, (YFN), to these treaty nedotiat

recognize that when the treasyconcluded, Yekooche First Nation will

be required to exercise more sgtfvernmentesponsibilitieghan itcurrentlyholds.

! From Yekooche, History of our People, Yekooche First Nation website: http://yekooche.com, last visited July 29, 2008
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http://yekooche.com/

In the fall of 2005)YekoocheFirst NationaskedRoyal Road¥Jniversity (RRU)andthe Ministry
of Aboriginal Relations and Reconciliatibmassisthem to develoan approach to communityased
training that would enable membergii@pare tassume se-government responsibilities once their
treaty is ratified.

During thissametime, a ®Communitybased Skills Inventofywas conducted thadentifieda
critical need for capacitpuilding in governance, comprising a wide array of areas of interest including
information and communication technologies (ICTs), administration, health, ahohfra$tructure as
well as basic job skills tprepardts memberdor carryingout the newgovernanceelated activities. fis
study identified that approximately 30 members over the age of fifteeginterested in employment

related to selfjovernmentind a comparable numbegereinterested in technology training.

The Beginning

In May 2006, a part of groject teaml traveled to the villagéo examinethe existing technical
resources in the communityhe purpose wase identify any barriers or gaps, either social or technical,
that may exist in pursuing learning opportunities throughusieeof technology anod make
recommendations as to whabuld berequired to close the gap between the expectations of educational
and training institutions and First Nations interests in developing the capacity to govern more effectively
(Drummond 2006)

Through a series of initial meetings and teleconferences with Yekooche Chief and Council,
INAC?and MARR, wewereabl e t o gain a perspective to the com
technology. Withour visit to the communitywe wereable to build on this perspective with observations
of the use of the existing technology, first hand.

During our timein the commuity a series of informal discussions were held widkooche
memberghatincludedan audio/videgpresentationwith Royal Roads University (RRUhat
demonstrated the capacity of the technology to bring the outside world to the community.

From thesesessiaswe were able to assegssrformance of the technology; gather informal
opinions orits use and gain insight to concerns, challenges and potential conflicts thatisemag a

result of accesw® oruse of technology.

2INAC i Indian and Northern Affairs Canada
® MARR i Ministry of Aboriginal Relations and Reconciliations
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The Environment

One of thechallenges inmplementing an effective learning and training strategy are barriers and
potential conflicts that may prevent access and use of comrrhasgd training. In Yekobe, though
the technology existand highspeed connectivity is wired to eashthe homeslack of experience in its
use, minimacomputer literacyand thecosts of hardware anddividual connectivity prohibiteth-home
use.Community acceswaslimited to the childrerattendingschool, creating a sense of exclusion and
disconnetamongcommunity members, families, youth and elders. Further compliddgngjtuation
werethe limited numbenf trainedpeopleto support theéechnical infrastructure. Below is a diagram that
illustrates the access to the technology and the potéatiaérs prior to the beginning of the project.

Appendix A @ @

Legand

CumrentNon-users

In addition to the concerns noted aboweré weralsoconcerns for site security of a
communityaccessible space and conflicting community ideals and perceptions around how the
technology should be usedr{fiinmond, 2006)Discussions with Yekooche members and community
professionals indicated the existencéntfa-family and intesfamily conflicts, as well agjustices and
perceived injustices between familidis hadhe potential tareatefurtherbariersfor learning leaving
some to questiowho is attending and participatingho is benefittingandwho is nof resuling in some
individuals pulling out ofilearning opportunity all together. Additionally,i a sd@mmaonity members
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around Oeixerevemt i oanndd bpye rocuetisviedde rasg e n dvaréalso ( as i n t
potentialbarriers increatingan effective learning and training strategy
Through interviewsgoncerns were expressed about the isolation of members who leave the
communty to pursugheir education elsewheasndthe lackof family and community support while they
were away This was furthecomplicatedoy the concern thamember may not return to the community,
further fragmenting the family and the Ba@hmmunity membrswerealsochallenged by6 wh o goe s 6 ;
6f or how | oms@b6andwhwi Ibde Ghetildtyey ret@d ur n o ;
In collaborationwith those we met number of strategies were identified to manage the potential
conflicts so tiey would not béarriers to learningncluding theidentificationof skills that would need to
be acquired at a distance. The kesto link technical and Internet learning to the ability and comfort of
the community that enalidlehem todevelopthe necessarskills for governance readinesBransference
of skills would provide sustainability of the learning using the technical infrastructure that already exists.
Foll owi ng t he ,precommerndatiomas maddd €hiefaindsCouncil to develop
a shared, neut learning spacevhich we callech community access &b for training, mentoring and-e
learning supportThe focus of the lalwasto assistommunity members insing technologto 1)
enhance computer literacy skills and abilities; 2) learn goverrskiltethrough applied governance
training; 3) providetraining and support for sustaining the technical and administrative infrastruatdre
4) mitigate conflictby promotng cooperation and interdependent relationships within the community. As
well, the labwould enable band members to staytie community while they learmsuring community
vision, cultural values, existing support systems, and a sense of place are maintained.
In September 2006, Memorandum of Understandimgas signd between Yekooch€hief and
CouncilandRoyal Roads Universityl he shared vision for this project was to establistolaborative
partnership between an educational institution, government and First Mati@atea shared, neutral
learning space fdraining, mentoring and-kearning supportandtobringth e | ear ni ng t o t he
through the use of innovative technolodieat wouldbuild governance capacity
Highly supported by Ministry of Aboriginal Relations and Reconciliationumber ofunding
bodies bothgovernment and privatprovidedthe fundgo begin the process of establishing the
community access lab or what camdéknown as the Learning Centre. In March 2007 assixt

computer lab was delivered to the Yekooche community.

* The establishment of the CAL was the first phase of a three-phase project initiated between Yekooche First Nation and Royal
Roads University in September 2006.
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Setupof the Community Access Lab

After months of planning and preparative, anRRU technicianand | headed to Yekooche to
deliver andnstall the sixseat technology lab. Despithe planningnany of the anticipated support
resources for the projebad not materialized, including building readiness, furnishings and connectivity
(phone and internet) to the building. The site for
the Learning Centre was a small unoccupied
residence in the centre of the village, retrofitted
with security screens for tveindows and new
door locksby the Public Works team

We allowedtwo weeks fothefirst visit
to the communityo accommodat&avel,
delivery, setup and configuration of the Learning

Centre Engadng the community in the setund

operationof thenewLearning &ntre waur
mainfocusas we hoped to create a sensewafiership, care, responsibility, and security for the newly
acquired assets

From our arrival, ommunity members/ere encouraged fmarticipateby creatingthe floor plan
and assemblindhe equipment. With guidance and suppootputers were unpackeassemied and
positionedn the lab The techniciarmlongwith several community membenrked over the next couple
of days tacomplete the tasks of wiring and configurihg lah making itready for usdoy early April.

Due tobudget considerations and my current position at Royal Roads University, my time in

Yekoocheworked outto betwo weeks of every month. This rotation in and out of the community created
its own challengs, including concerns for the security of the Learning Centseidna remote location
security is only as effective as the respect for person, item or location. Timikighte securityconcerns

it was important to creatn understanding with thoséhnaywoulduse the lab anbenefit from the

learning opportunities that the Centveuld provide
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On the day before our departure we gathered the group who had helped with the setup of the lab
and shared with them our discomfort in having to lock the dabtale the key with us. After having
explained my role and responsibility on behalf of the Band and Royal Roads University | asked if anyone
would be willing to train with me and take on managing the lab in my absence. At the time no one was
comfortable wih taking on the role.

To date, the Learning Centre has remained secure and its contents and use, for the most part,
respected foits place andhe opportunities that brings to the communityn October 2007, two
members stepped forwarddassumeespnsibility of maintaining, supporting and keeping the Learning
Centreindependent of my presenck First Nation Education Steering Committé®NESQ Internship
grant provided funding support for these two members to be employed while receiving training; one as a

Learning Centre Administrative Assistant and the other, as a Learning Centre Technical Assistant.

The InitialEngagements

AgoaloftheLear ni ng Centre project was to provide a ¢
community members would have a chance to explore the use of technology for their learning purposes.
Ideally, learning opportunities should lead to increased capacity fegymelfnance for the individual and
the communityAdditionally, incorporating a model used by the Public Works teantltisterlearning
approach (individuals with similar interests, working together), it was hoped that the Learning Centre
would encourage aperative and interdependent relationships through group projects. My hypothesis
was these outcomes would assist to mitigate potential

conflicts among the families and create a greater sens

of attachment and engagement to capacity developme
and governace.

In preparatiorfor developingthe Learning
Centre, lknew | would baelying onmy experience in
technical and employmeinéadiness training with
youth and adults. believedthe diversity of my training
experiencavould enable me to appynumber of
strategies and approachasll was confident | would
find an approach that would worRrawing on theecommendationsutlinedin theYekooche
Community Skills Inventory (2005),drepareda training programTechnology Level 1, fantroductory

computelliteracy skillscovering hardware setup and maintenance, software use and applicatlity

° The concept of a group of individuals that are interested in a common learning objective and that they collaboratively learn through
sharing ideas, experiences and skills.
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internet resourceand safetyThis courserelatedapproach was designed to provide new users basic
training on the most current equipment, popular business afppfis and safe use of internet as a
resource tool, providing a base of employment ready and technical skills to prepare individuals for
engaging in onihe learning and/or employment readiness.

Initially, the opening of the learning centre generated sityiaboutthe use of the space, the
technologyitself, and the interneHowever,attempsto organize structured class tintescover course
content generatedtlie follow-throughby the participantsThe Technology.evel 1 Certificate was
offered withclasses in the afternoon angeaingin an attempt tdind a fit with thecommunitylifestyles
and routines

Mornings and weekends were then defined as open sessions for all to @atteandh there was
growingi ht erest, commit meattl atss 6a wsaphe drdpi wdrsfited wper df ar 6
quickly with children, youth and adults. Considerihgt resources were limitedtivisix computers, | felt
that the Learning Centeould not operatebothas a drogn and a class at the same tirhlowever,
eliminating the drogn function for those not interested irtlassmeant that | wasftensittingon my
ownin the learning centrand the equipment unused.

My next attemptwas 0 mai nt ai wnr $ & eo fo cd fatsesr maowelleegagd evenir
individualsin oneon-onetraining, allowingfor a self-pacedapproach that would guide them through the
technology certificate that had been offered. This meant not having to be dependent on anyng®arrivi
ti me. Nor would this approach affect the éebb and
day to day activity. This approach was also meant to not create unnecessary barriers through interruption
in the learning. In other words, theyutd miss a few days but pick it up without delay to themselves or
others. Again, there was general interest by a few, but the interest and continuity of learning could not be
sustained. Furthermore, the requirement that | rotate two weeks in and out@ftienity created its
own setbacks to the progression of the learning, and whatever gains made would be lost during my time
away requiring a restart of the engagement/learning process.

In recognizing the challenges of generating interest and sustéinabikarning through either a
classbase or selfpaced approach, the learning centre became increasingly-mdreptre for those
who wanted to check their email, surf the aelisten to music. With summer approaching and the
community on the moveith summer plans and activities, the prospeciseofurbingthis pattern seemed
remote. My attempts to engage those who came into the centre to begin a training session often drove
them O6politelyd back out t he ydeededandwantestoidmagd t hat t
there was nothing for them to use the training Ttiey were rightthe remoteness of Yekooche and lack

of economic and employment opportunities wereimgentive to take training for employment readiness.
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| became increasingly aware that what was being offered was neither relevant nor did it have a
purposefulness thatould sustain their interest long enough for thensdanecto the learningAs the
summer monthsontinued and attendance further dropped,a s ked f or Chi ef and Coul
or whether | should continue. Acknowledging that I had minimal experience in working with First Nation
| asked if whether the lack of interest in the Learning Centre was to be expected for the time of year or
was there something that | was doing that was keeping people away. | also asked if there was something |
could be doing to draw them in. Their response was to be patient and to keep doing what | had been
doing, by maintaining a welcoming space and waittiem to come. They shared that the community
only needed time to accept the Centreds presence.
I continued to return to the village every two
found it hard to be patient. It was not comfortable, fealirge e mi ngly unproducti vebo.
young children would come and there were always lots of them. As they had access to computers in the
school throughout the year, I tried to 6l imitdé th
came, the young children made good use of the computers. | wondered if it was through the young
children that the interest in learning might beergaged.
Overseeing the childrends computer time requir
that dfered both lessons and games. Tracking their typing scores allowed for recognition of their efforts,
no matter what level, and after handing in their typing score they were free to enjoy some time surfing the
internet for their favourite games. The agéthe children who attended during the summer were as
young as 5 years old and how they used the technology was inspiring. Witka approach to use of
the equipment and their willingness to try new things, their enthusiasm created a wider mtehedst i
was going on in the Learning Centre.
For the youth and the adults who came by, | st
instead, started watching and listening. | noted how they used the technology, their navigation of the
internet andhe sites they frequented and what captured their attention. | paid close attention to how they
interacted with each other, listening to what they were sharing and what got them excited.
With my two week rotation this pattern became a constant with eaatmiand a trust
relationship began to emerge. | realized that my role had evolved to become a resource to assist, not to
di rect . | became 6éa tool 6, just |l i ke the mouse an
opportunities that interested thehwas no longer an instructor but rather an animator and facilitator,
helping them to explore their curiosity of the technology as part of their leali@agned to stop
pushing what had always worked in my pagperiences | began t amilarfappmaches ut my ¢
and resour ces6 an dnwaitng forgheir irdefestd tdrgeow.i Instpad, i watelm ¢ e
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listered and adapteithe flow of the Learning Centte the focus of thelay thatwasdefinedby those
who attended

Withthischang of approach and the subsequent change
Centre the attendance steadily rose from about five participants on a good day to about fifteen to twenty
daily, and occasionally up to thirty participants as the project progkeSaeh time | returned from my
two weeks away, they would follow my truck down the road, asking when | was going to open up the lab.
To meet the new demand, the hours were increased from 10 am to 8 pm, seven days a week while | was
there. New challengeow presented themselves in managing the resources, the volume of participants
and the chaos that arose when there was a greater demand for the computers than were available. It was a
good Oproblemé to have and e x agcentrewags rapaly eamiagthteh e en
reputation of being a drap centre/day care rather than the centre of learning for which it was intended.
The new challenge was how to put the Al earningd b
manage expectians and perceptions around evolving use of the centre with Chief and Council and the
external partners in the project.

Additionally, the chaos that erupted from the new interest in the Learning Centre created a unique
opportunity for learning, not only fdhe participants, but fanyself Numerous lessons emerdeaim
these new approachesanga@ individuals in theircuriosityandin the need to continue to create new
learning opportunities that kept them engagétie notionofd ei nst i t andd eoapr aedb 6
learningbecame kegoncepts in describindpe project, as thearticipantsifcluding myselfandRRU
faculty) explored their curiositghe emergence of interests and with it, a sense of passion imm&lpat
themengage and rengage irtheir learning.

As theCentre begaenjoyingincreasedegularattendancel no longetbombaredthe
participantsvith questionsegarding he di rect i on t h e iinsteaddngagedthemring 6 mi g
conversations about what they were most pasdée about imisingthe technology. Some explored music
and video sitegnanyspent their timeommunicating with othethirough email, online chat and social
networking sitesandfor some it was all aboufinding and playingnline games. Whatever théocus,
their curiosity and intere@t exploring theaechnologycreaeda new positive experience and perspective
o nleading) Throughtime, trust, anadonversationgheybeganto explore how they might use the
technologybeyondt h e p a s s audiencéandtheg begah tacivelyexplore other possibilities,

basedn whathad meaning and relevance to them.
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Applied-skills Projectbased Training

A newapproacho capacity buildingbegan to emerge, rooted in the lessons learned during the
firstf ew months. An individual i z e dapplipdpkillopeojedibasedd | ear n |
training. Thisapproacf ocused on O6goal sd they identified and
learning outcomes around their goals turning time@rest in certain activities into a proje€he6 go al s 6
werenot necessarilgeneread in technologybut the technology was a draw antbal thatconnectedhe
participant tatheir project The learning was based in the steps required to achieveahdé-gpsome, the
learningwas about music and video production, for others it was learning the skills to manage and
administer a businessommunicating and interacting with family and friends or for revisiting art,
traditional skills, crafts and stories.

Oncethey identifieda project, the learningrocess began, supported each step of the way by
acknowledginghesteps takeifhowever small)Even setbacks and challenges were celebrated for the
lessons gained as they moved forw&kith succes#n realizng their goals were achievabfggrticipants
seemed to stagngageds their desire to know more add morepustedtheir skill development further
This expan@dtheir scope of intere@h their projectandtheskills required to fulfill their goals by
continuing todefine the relevancyf what they were learning and whilith suppat and encouragement,
theycontinued tadentify newskills they wanted to learn and set new goatgoughthis supported
learning and their owsuccessfutompletion of smaisteps, they acquiregreaterconfidencen their
abilities and a desire and willingnessstareand mentor others with similar interesds in the initial
draw of the young childrends enthusiasm,iguehe part
others curiosity and encouraged them to begin projects of their own. With continued exposure to multiple
projects ongoing at any given time, group and community projects began to take shape within families

and collaboration between families on prégeemerged as well.

The Stories

Many stories have emerged from the exploration
Supported by the 6drawbé of the technology, the ne
to nurture the willingness to engage in these opportundieafing positive learning experiences. These
experiences which may not have been as compelling

home or through a structured class environment was the impetus driving the project. Often, the learning

centre would erupt into a 6chaotic mixd of social
preparation and | earning. |t became a gathering p
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and elements of learning emerged. | wish to shdeav of these stories to demonstrate the approach that
changed the willingness of engagement by the members of the community.

One young man, in his early twenties, wihgited the Learning Centre on a number of occasions
wasasked about the type of |leamg that he would like tdo. He saidthat he wanted to finishis Grade
12 one day, but coul dndét s peladndtodindawayitotmake sokhe want e
money to be abl® do this There was skepticisfinom himin approaching liteacylearning and he was
critical of his ability to learn. Finding a respectful and relevant approach for him was important and
lookedfor ways to connecthim. | begarnwatching how he used the technol@md the internetNoticing
his preferencéor RAP nusicthat helisteredto for extended periods oftime, as ked hi m O6what
about the music that attracted KinHe saidthathe had been a RABerformer, afeestyler, and would
like to performin RAP mmpetitionsor6 R ABRttle®d as t haallsthenmdust ry

Asking more questions about what a RB&tlewas| became aware of his knowledge and his
passion andoted a&een interesto produce his own musito tell his story andventually tocreate his
own CD/videa. | suggested that he might cosi usinghis interestand goaks a learningnpject. He
was initially challenged with my suggestion, excl
the learning was to be shared, as he was going to have to teatlom& AP, RAP Battlesnd creating
the music as | knew nothing about it, and would need this information if | was to assist him with the tools
to make it happen. His curiosity was piqued, and his engagement in a learning opportunity that was
meaningful and relevant to himvasnow bednning.

We talked about whatewould need t@chievehis goals Goalsthatincluded creating his own
music, publishindo the online environmen¥jsiting andeventuallyworking in a recording
studio,hosing a freestyleRAP competition within theeommunityandearring enough money from these
efforts that hed6éd be able to cr,endtobeabletbgopbackeda | i f e
school to complete hiGrade 12. Hdadrarely used a computer, dimited reading skills anavas
reluctant to evetry to write becaus®f thespelling difficulty. Hewasalsoknown in the community for
havinga difficult attitude and #&roubledhistory,and hachot hadgreatsuccessn school omther
programsHowever, havas curiousibout the teatology and about the potential project ahead of him
He hadimagination desire and drive to make somethhrappenHe also had pride and a passionrfbis
family and his community and wanted to tail} stories, bothhe positive andhenegative.

In the pastthis young man had been comitagtheL earningCentrea few times a weeind when
approached abotdkingacourse or to explore ways that woualsisisthim with writing and readinghe
would smile and leavéHowever, with his curiositypiquedandhis imaginationengagegdhis dedicatiorio
his project was inspiring. Hattendance at theearning Centréncreasedo the point that& would be

waiting at the door when the Learning Centre opened at 10vemdld haveto send him home at the
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closing ten hours later6-7 days a week. Over a period of about 2 morttbesspent hours recording,
refining, re-recordingand compiling wo C D éostainedalevénsongs eachde came to be very
comforiablewith the use of the hardware; thephisticatedecading software antearnedhow to use the
internet to research b e a t s 6s foo makirgy tlisi mudidde became increasingéwareof thelearning
that was happeninghile he was pursuinlgis personal interesindhis confidence and desire to know
more propelled him on. Each time he achieved a benchmark in his goals, it became the start of the next
level of learningHe devotedis timeto figuring out how to organize thmeats record his own audiaise
the beatso create music progressiand maximize audiquality, and finally, burn his own audi€ D 6 s

At first herequired assistan@nd assuranogith each step, buiver a short period of time only
minimal interactiorwas requiredHe constantlypuskedthe boundariesof his learningoy reshapingand
refiningwhathe wanédto do withthe musicand
attemptedo read theéechnicalmanual andesearchhe
internetfor more optionsAf t er burning t wo (
a period of several monthsg lsameo realizethat
althoughfreestylehad beerhis method ofexpression,
it had its limits in finding the words t@xpressthe
stories he wantetb shareHe wanted tdbe able to
write his ownlyrics and toexpandhis vocabulary to
better tell his storyHe asked forassistaceandhe
moved to a new level déarningwith thisawareness

of what he needed to do to reach his gadswanted

to learn how tspell and writeLiteracyhad become
meaningfuland relevant to him.

Ove the next few months he tackldtk challengeof learning to write words that he wanted to
use in his musicHe carreda notebookwith him everywhere hevent jotting down words that hielt
would fitinhissongs and stories. For t he wamsksbseonedh at he wa
spellit out. Each time | aw him,his notebook wasilled with wordshe had read or hearéie was proud
of the work he was doing amhjoying thelearningthat hehadpreviouslyavoided

All this did not happen in isolation. Each dagwould take up his placaithe corner of thiab
and focus on his project in the midst of all tikeractivities going on around him.igffocus, his
commitment to his work and the results webserved by others amdpeciallyby his companions who
he would have normally huraut with. With his absenaiey would coméo check outwhere he was and
he was doingndbegan askingpowthey couldbegin a similaproject
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At first, hereferredhis friendsto me but| redirected them back to him as he had been my teacher
and knew bst the process, the challengasd the commitment
that was needed. d-began assistirthemwith the use of the
equipmentand then coaching theam how to listen to the
beats and find the words inside that they wanted to use for
their story With each imdlividual heassisted, hesinforced his
own skills andunderstanding. He had made the effort of his

project |l ook easy but it was \kcame t o
the skills and the talent that he had developed through his \ '

commitment to his project. Thimought acknowledgement
from his peers and the community fis accomplishmenHis
relationship with others began changing and where once was avoidance by other community members,
they would now gather around him to check out what he was doing or ask toshiaaest recording.

With the introduction of more sophisticated software and audio recording equipment, including a
midi keyboard, b continuedto stretchhis boundariesf both his music and his skills. With the creation
of hisown original beats, he tackled the challengevating lyrics to a song that he dedicatexlthe
children of the communifysharing thechallenge®f growing up andthat it was up to thero look out for
themselves.

Moving away fromhis previous lifestyle patternsllowed him to embrace different sense of
who he was and where he wanted to Goomhis willingness toengage in a learning project that was
meaningful to him, he not only changed his askills and sense afell-being and life patterns and

relationships, but he had now impacted many others in a positive and inclusive way.

Another individualwho frequented the Learning Centtemonstrated

a keen interesh videoand music clips that he could access online.
4 Though e was initiallyreluctant to commit
to a 6l eahewnswveyaptivedrj ect 6
the CentreWith highlyintuitive technical
skills andhis creativetouch he

developed a series videoshortsfrom

webcam shots, mined from the hard
drives of the lab computerslethenadded selected
musict hat enhanced the stories that t
transitiored through the video. His creative work aase with the technologgentified him in the

Centre and within ithecommunity as someone theguld ask for assistaneéth their ownprojects and
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to initiate new projects that required these skills. Wistinterest anaturiosity piqgued hespern more

and more time in the Centamd as new media equipment was introduced he would tackle the challenge
of learning how tause them, and to hone the skills he was discovering inirggd@s stories through

passion for videaHe progressed from the collection of images mined from the hard drives of the
computers, to digital cameras to agromer video camera and professiamalti-media editing software.

Hisvideopr oj ect s captured the essence of his and h
provided a shapshot of fish camp and the skinning of a moose. The stories inspired possibilities by others
and the interest irecordingpersonal and community events both current and historical took on a new
interest throughout the community. Others became interested in learning how to use the egaipiment
he took on the task of demonstrating its use and its care and handlisgre its continued use in the
centre. He stepped into the role of taking responsibility for the camera and insured that it was maintained
and managed in a respectful way.

His storybegan withan intenseénterestin videoswhich
initiated theexploration of developinthetechnicalcapacityto create
his own As his interest grewt was important to continue to cultivate
that interest by cr eat ithmogghthee w
introduction ofmore sophisticated software and equipim€&hese
incremental challenges that he tawkhelped to build his confidence
and his skills andupported higonsideation ofa new role in the
Centre When funding became available to hire two Youth in
Technologyinterns,funded by First Nation Edudah Steering

Committee (FNESC), for the Learning Centre,duccessfully
applied.Heis nowone of two employees wharovidemanagement antéchnical support for the
Learning Centre, includingeeping it operational when | am not in the communitg,careand use of the
13-seat computer lab, including one MAC, thelti-media equipmenand is pursuingC3 ®Certification
andis engaged imnline courses to complete his Grade Additionally, he hascontinuel to definehis

6 n e x t ingide®andsfimproductionby recently completing
week long Medidntensive workshop with the Gulf Islands Film
School(GIFTS)and was offered scholarship to continue his
learning with GIFTSMost recently he completed First Voices
trainingto use technology to asshis community in building a

language archive of their traditional Carrier language.

® Introductory level IT Industry recognized certification
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A young mother of twavith another on the wayas also found a role for herself and her skills in
the Learning Centre, and was the second successful applicantrtoutiiein Technology Intern position.

She took on the responsibility and the training for the

. ot sy ounaneir 3.

administrative and supporting technical roles in the S Vater Pt o v s o

t
played

| Joseph put on a Hockey
Tow Yo 13t prize $30 each for
the 4 players

Learning Centre and has become instrumental for S m m S

3rd prize $15 dollars
each for 2 plavers

establishing guidelines for managing and maintaining t

Cente, and providingoftwaresupport and document

services to other professionals in the community. In P W e

addition, shénas beelinstrumental in creating a
welcoming space through initiating food preparation andg
keeping the Centre clean and tither interest irgraphics
and online communications drew her to managing the
Yekooche Dustl 6us Newsl etter and has enroll ed
complete her Grade 12 and to become IC3 Certifsbé@ has also received the trainingupport the First
Voices Yekooche Langge Project.

Her participation in the Learning Centre and her return to pursuing her Grade 12 has been a
catalyst for others to engagedettinggoalsto complet high school, as well as to open up considerations
for applied learning in bookkeeping, commications, administration and other employment ready skills
Her and her partner are both now employed and pursuing their edustioey work tavardsproviding
a healthy home for their children.

More storiessimilar to those abovlave evolved out af n d i vsidesbite 8 kexplore their
curiosity and the social ietaction and mentorship thiie Learning Centrprovides Recently, the
rejuvenation of the traditional skill of beading and regalia costume creatiusive of all ages has
created the emergence of exploring designs, patterns and traditions and to encourage the sharing their
stories and history again. From this inspiration, other cultural projects are now taking shape and with the
beginning of the Fit Voices Language archive there is a bridging of the generations now taking place
within the Centre, where th@uthand Elders begin to engage in projects together.

Over this past year and a hdlfhaverepeatedlyobserved thaa n i n d icwridsity avalle® s
into engagemerih projectsthatare seen to be relevant and meaningful to the participants. This type of
motivation leads tawillingness tdearnnewskills, both necessary and ancillaosthe fulfill ment ofthe
project Further to thistheinspiration that igenerated through these successeadenshe cycle of
engagemertb wherementorshigs neededor those seekingnext stepé

Thesocial inclusion and mentorship thagarning Centréas providedhascreatedarnotherlevel

of succesn these projectthrough expanded partnerships and opportunifies.Centre noworkswith
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