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Background 

Yekooche First Nation is a community of approximately 120 people, located about 85 km 

northwest of Fort St. James, BC. The community is remote, accessible only by logging road and has since 

the mid 1990ôs been pushing its community forward, towards treaty.   

The Yekoochet'en (people of Yekooche) lived in the Stuart Lake area for thousands of years and 

in 1994 broke away from Tlôaztôen Nation to form their own community taking their four reserve areas 

with them and became known as the Yekooche 

First Nation. The traditional language of the 

Yekoochet'en is Carrier.   

Ye Koo Che in Carrier translates to the location 

of the community as "Ye Koo" refers to 

Cunningham 

Lake and "Che" 

refers to the end 

or tail of Nankut 

Creek.1 

In August of 

2005, Yekooche 

reached an agreement-in-principle and is now in the final stages of 

treaty negotiation. All three parties, Indian and Northern Affairs Canada 

(INAC), Ministry of Aboriginal Relations and Reconciliation (MARR) 

and Yekooche First Nation, (YFN), to these treaty negotiations 

recognize that when the treaty is concluded, Yekooche First Nation will 

be required to exercise more self-government responsibilities than it currently holds.   

                                                           
1
 From Yekooche, History of our People, Yekooche First Nation website: http://yekooche.com, last visited July 29, 2008 

http://yekooche.com/
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In the fall of 2005, Yekooche First Nation asked Royal Roads University (RRU) and the Ministry 

of Aboriginal Relations and Reconciliation to assist them to develop an approach to community-based 

training that would enable members to prepare to assume self -government responsibilities once their 

treaty is ratified.  

During this same time, a óCommunity-based Skills Inventoryô  was conducted that identified a 

critical need for capacity-building in governance, comprising a wide array of areas of interest including 

information and communication technologies (ICTs), administration, health, and civil infrastructure as 

well as basic job skills to prepare its members for carrying out the new governance-related activities. This 

study identified that approximately 30 members over the age of fifteen were interested in employment 

related to self-government and a comparable number were interested in technology training. 

 

The Beginning 

In May 2006, as part of a project team, I traveled to the village to examine the existing technical 

resources in the community. The purpose was to identify any barriers or gaps, either social or technical, 

that may exist in pursuing learning opportunities through the use of technology and to make 

recommendations as to what would be required to close the gap between the expectations of educational 

and training institutions and First Nations interests in developing the capacity to govern more effectively 

(Drummond 2006). 

Through a series of initial meetings and teleconferences with Yekooche Chief and Council, 

INAC
2
 and MARR

3
, we were able to gain a perspective to the communityôs interests pertaining to 

technology. With our visit to the community, we were able to build on this perspective with observations 

of the use of the existing technology, first hand. 

 During our time in the community a series of informal discussions were held with Yekooche 

members that included an audio/video presentation with Royal Roads University (RRU) that 

demonstrated the capacity of the technology to bring the outside world to the community. 

From these sessions we were able to assess performance of the technology; gather informal 

opinions on its use and gain insight to concerns, challenges and potential conflicts that may arise as a 

result of access to or use of technology.   

   

                                                           
2
 INAC ï Indian and Northern Affairs Canada 

3
 MARR ï Ministry of Aboriginal Relations and Reconciliations 
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The Environment 

One of the challenges in implementing an effective learning and training strategy are barriers and 

potential conflicts that may prevent access and use of community-based training.  In Yekooche, though 

the technology exists and high-speed connectivity is wired to each of the homes, lack of experience in its 

use, minimal computer literacy and the costs of hardware and individual connectivity prohibited in-home 

use. Community access was limited to the children attending school, creating a sense of exclusion and 

disconnect among community members, families, youth and elders. Further complicating the situation 

were the limited number of trained people to support the technical infrastructure. Below is a diagram that 

illustrates the access to the technology and the potential barriers prior to the beginning of the project. 

In addition to the concerns noted above, there were also concerns for site security of a 

community-accessible space and conflicting community ideals and perceptions around how the 

technology should be used (Drummond, 2006). Discussions with Yekooche members and community 

professionals indicated the existence of intra-family and inter-family conflicts, as well as injustices and 

perceived injustices between families. This had the potential to create further barriers for learning, leaving 

some to question who is attending and participating, who is benefitting and who is not, resulting in some 

individuals pulling out of a learning opportunity all together. Additionally, biasô of community members 



Prepared by Wendy Drummond    4 | P a g e  
Royal Roads University   
 

around óexternal interventionô by outsiders and perceived agendaôs (as in treaty support) were also 

potential barriers in creating an effective learning and training strategy.  

Through interviews, concerns were expressed about the isolation of members who leave the 

community to pursue their education elsewhere and the lack of family and community support while they 

were away. This was further complicated by the concern that a member may not return to the community, 

further fragmenting the family and the Band. Community members were also challenged by ówho goesô; 

ófor how longô; ówho benefitsô and ówill they returnô; or, óshould they returnô.  

In collaboration with those we met, a number of strategies were identified to manage the potential 

conflicts so they would not be barriers to learning, including the identification of skills that would need to 

be acquired at a distance. The key was to link technical and Internet learning to the ability and comfort of 

the community that enabled them to develop the necessary skills for governance readiness. Transference 

of skills would provide sustainability of the learning using the technical infrastructure that already exists. 

Following the project teamôs visit, a recommendation was made to Chief and Council to develop 

a shared, neutral learning space which we called a community access lab
4
 ï for training, mentoring and e-

learning support.  The focus of the lab was to assist community members in using technology to 1) 

enhance computer literacy skills and abilities; 2) learn governance skills through applied governance 

training; 3) provide training and support for sustaining the technical and administrative infrastructure; and 

4) mitigate conflict by promoting cooperation and interdependent relationships within the community. As 

well, the lab would enable band members to stay in the community while they learn; insuring community 

vision, cultural values, existing support systems, and a sense of place are maintained. 

In September 2006, a Memorandum of Understanding was signed between Yekooche Chief and 

Council and Royal Roads University. The shared vision for this project was to establish a collaborative 

partnership between an educational institution, government and First Nation to create a shared, neutral 

learning space for training, mentoring and e-learning support, and to bring the learning to the ólearnerô 

through the use of innovative technologies that would build governance capacity. 

Highly supported by Ministry of Aboriginal Relations and Reconciliation, a number of funding 

bodies, both government and private, provided the funds to begin the process of establishing the 

community access lab or what came to be known as the Learning Centre. In March 2007 a six-seat 

computer lab was delivered to the Yekooche community.  

 

                                                           
4
 The establishment of the CAL was the first phase of a three-phase project initiated between Yekooche First Nation and Royal 

Roads University in September 2006. 
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Setup of the Community Access Lab 

After months of planning and preparation we, an RRU technician and I, headed to Yekooche to 

deliver and install the six-seat technology lab.  Despite the planning many of the anticipated support 

resources for the project had not materialized, including building readiness, furnishings and connectivity 

(phone and internet) to the building. The site for 

the Learning Centre was a small unoccupied 

residence in the centre of the village, retrofitted 

with security screens for the windows and new 

door locks by the Public Works team. 

We allowed two weeks for the first visit 

to the community to accommodate travel, 

delivery, setup and configuration of the Learning 

Centre. Engaging the community in the setup and 

operation of the new Learning Centre was our 

main focus as we hoped to create a sense of ownership, care, responsibility, and security for the newly 

acquired assets.  

From our arrival, community members were encouraged to participate by creating the floor plan 

and assembling the equipment. With guidance and support, computers were unpacked, assembled and 

positioned in the lab. The technician along with several community members worked over the next couple 

of days to complete the tasks of wiring and configuring the lab, making it ready for use by early April.  

 

Due to budget considerations and my current position at Royal Roads University, my time in 

Yekooche worked out to be two weeks of every month. This rotation in and out of the community created 

its own challenges, including concerns for the security of the Learning Centre. In such a remote location 

security is only as effective as the respect for person, item or location. To help mitigate security concerns 

it was important to create an understanding with those who would use the lab and benefit from the 

learning opportunities that the Centre would provide. 
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On the day before our departure we gathered the group who had helped with the setup of the lab 

and shared with them our discomfort in having to lock the door and take the key with us. After having 

explained my role and responsibility on behalf of the Band and Royal Roads University I asked if anyone 

would be willing to train with me and take on managing the lab in my absence. At the time no one was 

comfortable with taking on the role.  

To date, the Learning Centre has remained secure and its contents and use, for the most part, 

respected for its place and the opportunities that it brings to the community. In October 2007, two 

members stepped forward to assume responsibility of maintaining, supporting and keeping the Learning 

Centre independent of my presence. A First Nation Education Steering Committee (FNESC) Internship 

grant provided funding support for these two members to be employed while receiving training; one as a 

Learning Centre Administrative Assistant and the other, as a Learning Centre Technical Assistant. 

 

The Initial Engagements 

 A goal of the Learning Centre project was to provide a óneutral, shared learning spaceô where 

community members would have a chance to explore the use of technology for their learning purposes. 

Ideally, learning opportunities should lead to increased capacity for self-governance for the individual and 

the community. Additionally, incorporating a model used by the Public Works team, the cluster-learning
5
 

approach (individuals with similar interests, working together), it was hoped that the Learning Centre 

would encourage cooperative and interdependent relationships through group projects. My hypothesis 

was these outcomes would assist to mitigate potential 

conflicts among the families and create a greater sense 

of attachment and engagement to capacity development 

and governance. 

In preparation for developing the Learning 

Centre, I knew I would be relying on my experience in 

technical and employment-readiness training with 

youth and adults. I believed the diversity of my training 

experience would enable me to apply a number of 

strategies and approaches and I was confident I would 

find an approach that would work. Drawing on the recommendations outlined in the Yekooche 

Community Skills Inventory (2005), I prepared a training program, Technology Level 1, for introductory 

computer literacy skills covering hardware setup and maintenance, software use and applicability, and 

                                                           
5
 The concept of a group of individuals that are interested in a common learning objective and that they collaboratively learn through 

sharing ideas, experiences and skills. 
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internet resources and safety. This course-related approach was designed to provide new users basic 

training on the most current equipment, popular business applications and safe use of internet as a 

resource tool, providing a base of employment ready and technical skills to prepare individuals for 

engaging in online learning and/or employment readiness.  

Initially, the opening of the learning centre generated curiosity about the use of the space, the 

technology itself, and the internet. However, attempts to organize structured class times to cover course 

content generated little follow-through by the participants. The Technology Level 1 Certificate was 

offered with classes in the afternoon and evening in an attempt to find a fit with the community lifestyles 

and routines.  

Mornings and weekends were then defined as open sessions for all to attend.  Though there was 

growing interest, commitment to a specific time for óa classô was elusive and the drop-in hours filled up 

quickly with children, youth and adults. Considering that resources were limited with six computers, I felt 

that the Learning Centre could not operate, both as a drop-in and a class at the same time. However, 

eliminating the drop-in function for those not interested in a class meant that I was often sitting on my 

own in the learning centre and the equipment unused. 

My next attempt was to maintain the óclass hoursô of afternoon and evenings, but as well engage 

individuals in one-on-one training, allowing for a self-paced approach that would guide them through the 

technology certificate that had been offered. This meant not having to be dependent on anyone arriving on 

time. Nor would this approach affect the óebb and flowô of community events that take priority over the 

day to day activity. This approach was also meant to not create unnecessary barriers through interruption 

in the learning. In other words, they could miss a few days but pick it up without delay to themselves or 

others. Again, there was general interest by a few, but the interest and continuity of learning could not be 

sustained. Furthermore, the requirement that I rotate two weeks in and out of the community created its 

own setbacks to the progression of the learning, and whatever gains made would be lost during my time 

away requiring a restart of the engagement/learning process.  

 In recognizing the challenges of generating interest and sustainability in learning through either a 

class-based or self-paced approach, the learning centre became increasingly a drop-in centre for those 

who wanted to check their email, surf the net or listen to music. With summer approaching and the 

community on the move with summer plans and activities, the prospects of perturbing this pattern seemed 

remote. My attempts to engage those who came into the centre to begin a training session often drove 

them ópolitelyô back out the door, stating that they had other things they needed and wanted to do and 

there was nothing for them to use the training for. They were right; the remoteness of Yekooche and lack 

of economic and employment opportunities were not incentive to take training for employment readiness.  
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I became increasingly aware that what was being offered was neither relevant nor did it have a 

purposefulness that would sustain their interest long enough for them to connect to the learning. As the 

summer months continued and attendance further dropped, I asked for Chief and Councilôs advice on how 

or whether I should continue. Acknowledging that I had minimal experience in working with First Nation 

I asked if whether the lack of interest in the Learning Centre was to be expected for the time of year or 

was there something that I was doing that was keeping people away. I also asked if there was something I 

could be doing to draw them in. Their response was to be patient and to keep doing what I had been 

doing, by maintaining a welcoming space and wait for them to come. They shared that the community 

only needed time to accept the Centreôs presence.  

I continued to return to the village every two weeks and prepared each dayôs course materials, but 

found it hard to be patient. It was not comfortable, feeling óseemingly unproductiveô. Some days only the 

young children would come and there were always lots of them. As they had access to computers in the 

school throughout the year, I tried to ólimitô the use of the Learning Centre for adults, but when no adults 

came, the young children made good use of the computers. I wondered if it was through the young 

children that the interest in learning might be re-engaged. 

Overseeing the childrenôs computer time required creativity and a typing program was installed 

that offered both lessons and games. Tracking their typing scores allowed for recognition of their efforts, 

no matter what level, and after handing in their typing score they were free to enjoy some time surfing the 

internet for their favourite games.  The ages of the children who attended during the summer were as 

young as 5 years old and how they used the technology was inspiring. With a no-fear approach to use of 

the equipment and their willingness to try new things, their enthusiasm created a wider interest in what 

was going on in the Learning Centre. 

For the youth and the adults who came by, I stopped asking direct questions about ólearningô and 

instead, started watching and listening. I noted how they used the technology, their navigation of the 

internet and the sites they frequented and what captured their attention. I paid close attention to how they 

interacted with each other, listening to what they were sharing and what got them excited. 

With my two week rotation this pattern became a constant with each return and a trust-

relationship began to emerge. I realized that my role had evolved to become a resource to assist, not to 

direct. I became óa toolô, just like the mouse and the keyboard, which allowed them to explore the 

opportunities that interested them. I was no longer an instructor but rather an animator and facilitator, 

helping them to explore their curiosity of the technology as part of their learning. I learned to stop 

pushing what had always worked in my past experiences. I began to throw out my ófamiliar approaches 

and resourcesô and let go of the impatience in waiting for their interests to grow. Instead, I watched, 
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listened and adapted the flow of the Learning Centre to the focus of the day that was defined by those 

who attended.  

With this change of approach and the subsequent change in the óatmosphereô of the Learning 

Centre the attendance steadily rose from about five participants on a good day to about fifteen to twenty 

daily, and occasionally up to thirty participants as the project progressed. Each time I returned from my 

two weeks away, they would follow my truck down the road, asking when I was going to open up the lab. 

To meet the new demand, the hours were increased from 10 am to 8 pm, seven days a week while I was 

there. New challenges now presented themselves in managing the resources, the volume of participants 

and the chaos that arose when there was a greater demand for the computers than were available. It was a 

good óproblemô to have and exciting to see the enthusiasm, but the learning centre was rapidly earning the 

reputation of being a drop-in centre/day care rather than the centre of learning for which it was intended. 

The new challenge was how to put the ñlearningò back into the Learning Centre and to find a way to 

manage expectations and perceptions around evolving use of the centre with Chief and Council and the 

external partners in the project. 

Additionally, the chaos that erupted from the new interest in the Learning Centre created a unique 

opportunity for learning, not only for the participants, but for myself. Numerous lessons emerged from 

these new approaches to engage individuals in their curiosity and in the need to continue to create new 

learning opportunities that kept them engaged.  The notion of ódeinstitutionalizedô and óreciprocalô 

learning became key concepts in describing the project, as the participants (including myself and RRU 

faculty) explored their curiosity, the emergence of interests and with it, a sense of passion in what helped 

them engage and re-engage in their learning.  

As the Centre began enjoying increased regular attendance, I no longer bombarded the 

participants with questions regarding the direction their ólearningô might go, and instead, engaged them in 

conversations about what they were most passionate about in using the technology. Some explored music 

and video sites, many spent their time communicating with others through email, online chat and social 

networking sites, and for some, it was all about finding and playing online games. Whatever their focus, 

their curiosity and interest in exploring the technology created a new positive experience and perspective 

on ólearningô. Through time, trust, and conversations, they began to explore how they might use the 

technology beyond the passive role of óaudienceô and they began to actively explore other possibilities, 

based on what had meaning and relevance to them.  
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Applied-skills Project-based Training 

A new approach to capacity building began to emerge, rooted in the lessons learned during the 

first few months. An individualized approach to learning developed around óapplied-skills project-based 

training'. This approach focused on ógoalsô they identified and my role was to assist them in shaping the 

learning outcomes around their goals turning their interest in certain activities into a project. The ógoalsô 

were not necessarily centered in technology, but the technology was a draw and a tool that connected the 

participant to their project. The learning was based in the steps required to achieve the goal. For some, the 

learning was about music and video production, for others it was learning the skills to manage and 

administer a business, communicating and interacting with family and friends or for revisiting art, 

traditional skills, crafts and stories. 

Once they identified a project, the learning process began, supported each step of the way by 

acknowledging the steps taken (however small). Even set-backs and challenges were celebrated for the 

lessons gained as they moved forward. With success in realizing their goals were achievable, participants 

seemed to stay engaged as their desire to know more and do more pushed their skill development further.  

This expanded their scope of interest in their project and the skills required to fulfill their goals by 

continuing to define the relevancy of what they were learning and why. With support and encouragement, 

they continued to identify new skills they wanted to learn and set new goals. Through this supported 

learning and their own successful completion of small steps, they acquired greater confidence in their 

abilities and a desire and willingness to share and mentor others with similar interests. As in the initial 

draw of the young childrenôs enthusiasm, the participants excitement, commitment and successes, piqued 

others curiosity and encouraged them to begin projects of their own. With continued exposure to multiple 

projects ongoing at any given time, group and community projects began to take shape within families 

and collaboration between families on projects emerged as well. 

 

The Stories 

Many stories have emerged from the exploration of ócuriosityô through the Learning Centre. 

Supported by the ódrawô of the technology, the neutral, shared and social space provided the environment 

to nurture the willingness to engage in these opportunities, creating positive learning experiences. These 

experiences which may not have been as compelling, if undertaken in the privacy and óisolationô of their 

home or through a structured class environment was the impetus driving the project. Often, the learning 

centre would erupt into a óchaotic mixô of socializing, networking, music and video expression, meal 

preparation and learning. It became a gathering place, and from the óchaosô inspiring ideas, exploration, 
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and elements of learning emerged. I wish to share a few of these stories to demonstrate the approach that 

changed the willingness of engagement by the members of the community. 

One young man, in his early twenties, who visited the Learning Centre on a number of occasions, 

was asked about the type of learning that he would like to do. He said that he wanted to finish his Grade 

12 one day, but couldnôt spell or write. He wanted to go back to school and to find a way to make some 

money to be able to do this. There was skepticism from him in approaching literacy learning and he was 

critical of his ability to learn. Finding a respectful and relevant approach for him was important and I 

looked for ways to connect him. I began watching how he used the technology and the internet. Noticing 

his preference for RAP music that he listened to for extended periods of time, I asked him ówhat was it 

about the music that attracted himô.  He said that he had been a RAP performer, a freestyler, and would 

like to perform in RAP competitions or óRAP Battlesô as the industry calls them.   

Asking more questions about what a RAP Battle was I became aware of his knowledge and his 

passion and noted a keen interest to produce his own music, to tell his story and eventually to create his 

own CD/video. I suggested that he might consider using this interest and goal as a learning project. He 

was initially challenged with my suggestion, exclaiming, ówhereôs the learning in thatô? I responded that 

the learning was to be shared, as he was going to have to teach me about RAP, RAP Battles and creating 

the music as I knew nothing about it, and would need this information if I was to assist him with the tools 

to make it happen. His curiosity was piqued, and his engagement in a learning opportunity that was 

meaningful and relevant to him, was now beginning.  

We talked about what he would need to achieve his goals. Goals that included creating his own 

music, publishing to the online environment, visiting and eventually working in a recording 

studio, hosting a freestyle RAP competition within the community and earning enough money from these 

efforts that heôd be able to create a better lifestyle for himself and his family, and to be able to go back to 

school to complete his Grade 12. He had rarely used a computer, had limited reading skills and was 

reluctant to even try to write because of the spelling difficulty. He was also known in the community for 

having a difficult attitude and a troubled history, and had not had great success in school or other 

programs. However, he was curious about the technology and about the potential project ahead of him. 

He had imagination, desire and drive to make something happen. He also had a pride and a passion for his 

family and his community and wanted to tell his stories, both the positive and the negative.  

In the past this young man had been coming to the Learning Centre a few times a week and when 

approached about taking a course or to explore ways that would assist him with writing and reading, he 

would smile and leave. However, with his curiosity piqued and his imagination engaged, his dedication to 

his project was inspiring. His attendance at the Learning Centre increased to the point that he would be 

waiting at the door when the Learning Centre opened at 10 and I would have to send him home at the 
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closing, ten hours later, 6-7 days a week.  Over a period of about 2 months, he spent hours recording, 

refining, re-recording and compiling two CDôs that contained eleven songs each. He came to be very 

comfortable with the use of the hardware; the sophisticated recording software and learned how to use the 

internet to research óbeatsô or sounds for making his music. He became increasingly aware of the learning 

that was happening while he was pursuing his personal interest and his confidence and desire to know 

more propelled him on. Each time he achieved a benchmark in his goals, it became the start of the next 

level of learning. He devoted his time to figuring out how to organize the beats, record his own audio, use 

the beats to create music progression and maximize audio quality, and finally, burn his own audio CDôs. 

 At first he required assistance and assurance with each step, but over a short period of time only 

minimal interaction was required. He constantly pushed the boundaries of his learning by reshaping and 

refining what he wanted to do with the music and 

attempted to read the technical manual and research the 

internet for more options. After burning two CDôs over 

a period of several months, he came to realize that 

although freestyle had been his method of expression, 

it had its limits in finding the words to express the 

stories he wanted to share. He wanted to be able to 

write his own lyrics and to expand his vocabulary to 

better tell his story. He asked for assistance and he 

moved to a new level of learning with this awareness 

of what he needed to do to reach his goals. He wanted 

to learn how to spell and write. Literacy had become 

meaningful and relevant to him. 

Over the next few months he tackled the challenge of learning to write words that he wanted to 

use in his music. He carried a notebook with him everywhere he went, jotting down words that he felt 

would fit in his songs and stories. For the words that he wasnôt sure how to spell, heôd ask someone to 

spell it out. Each time I saw him, his notebook was filled with words he had read or heard.  He was proud 

of the work he was doing and enjoying the learning that he had previously avoided. 

 All this did not happen in isolation. Each day he would take up his place in the corner of the lab 

and focus on his project in the midst of all the other activities going on around him. His focus, his 

commitment to his work and the results were observed by others and especially by his companions who 

he would have normally hung out with. With his absence they would come to check out where he was and 

he was doing and began asking how they could begin a similar project.  
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At first, he referred his friends to me, but I redirected them back to him as he had been my teacher 

and knew best the process, the challenges, and the commitment 

that was needed.  He began assisting them with the use of the 

equipment and then coaching them on how to listen to the 

beats and find the words inside that they wanted to use for 

their story. With each individual he assisted, he reinforced his 

own skills and understanding. He had made the effort of his 

project look easy but it wasnôt, and many came to recognize 

the skills and the talent that he had developed through his 

commitment to his project. This brought acknowledgement 

from his peers and the community for his accomplishment. His 

relationship with others began changing and where once was avoidance by other community members, 

they would now gather around him to check out what he was doing or ask to hear his latest recording. 

With the introduction of more sophisticated software and audio recording equipment, including a 

midi keyboard, he continued to stretch his boundaries of both his music and his skills. With the creation 

of his own original beats, he tackled the challenge of writing lyrics to a song that he dedicated to the 

children of the community, sharing the challenges of growing up and that it was up to them to look out for 

themselves. 

Moving away from his previous life-style patterns allowed him to embrace a different sense of 

who he was and where he wanted to go.  From his willingness to engage in a learning project that was 

meaningful to him, he not only changed his own skills and sense of well-being and life patterns and 

relationships, but he had now impacted many others in a positive and inclusive way.   

Another individual who frequented the Learning Centre demonstrated 

a keen interest in video and music clips that he could access online. 

Though he was initially reluctant to commit 

to a ólearning projectô he was very active in 

the Centre. With highly-intuitive technical 

skills and his creative touch, he 

developed a series of video shorts from 

webcam shots, mined from the hard 

drives of the lab computers. He then added selected 

music that enhanced the stories that the cam shots ótoldô as they 

transitioned through the video. His creative work and ease with the technology identified him in the 

Centre and within in the community as someone they could ask for assistance with their own projects and 
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to initiate new projects that required these skills.  With his interest and curiosity piqued, he spent more 

and more time in the Centre and as new media equipment was introduced he would tackle the challenge 

of learning how to use them, and to hone the skills he was discovering in creating his stories through 

passion for videos. He progressed from the collection of images mined from the hard drives of the 

computers, to digital cameras to a pro-sumer video camera and professional multi-media editing software.   

His video projects captured the essence of his and his familyôs lives and seasonal events that 

provided a snapshot of fish camp and the skinning of a moose. The stories inspired possibilities by others 

and the interest in recording personal and community events both current and historical took on a new 

interest throughout the community.  Others became interested in learning how to use the equipment, and 

he took on the task of demonstrating its use and its care and handling to insure its continued use in the 

centre.  He stepped into the role of taking responsibility for the camera and insured that it was maintained 

and managed in a respectful way.  

His story began with an intense interest in videos which 

initiated the exploration of developing the technical capacity to create 

his own. As his interest grew it was important to continue to cultivate 

that interest by creating new and intriguing ónext stepsô through the 

introduction of more sophisticated software and equipment. These 

incremental challenges that he took on helped to build his confidence 

and his skills and supported his consideration of a new role in the 

Centre. When funding became available to hire two Youth in 

Technology Interns, funded by First Nation Education Steering 

Committee (FNESC), for the Learning Centre, he successfully 

applied. He is now one of two employees who provide management and technical support for the 

Learning Centre, including keeping it operational when I am not in the community, the care and use of the 

13-seat computer lab, including one MAC, the multi-media equipment, and is pursuing IC3 
6
Certification 

and is engaged in online courses to complete his Grade 12. Additionally, he has continued to define his 

ónext stepsô in video and film production by recently completing a 

week long Media-Intensive workshop with the Gulf Islands Film 

School (GIFTS) and was offered a scholarship to continue his 

learning with GIFTS. Most recently he completed First Voices 

training to use technology to assist his community in building a 

language archive of their traditional Carrier language.  
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A young mother of two with another on the way, has also found a role for herself and her skills in 

the Learning Centre, and was the second successful applicant to the Youth in Technology Intern position. 

She took on the responsibility and the training for the 

administrative and supporting technical roles in the 

Learning Centre and has become instrumental for 

establishing guidelines for managing and maintaining the 

Centre, and providing software support and document 

services to other professionals in the community. In 

addition, she has been instrumental in creating a 

welcoming space through initiating food preparation and 

keeping the Centre clean and tidy. Her interest in graphics 

and online communications drew her to managing the 

Yekooche Dustlôus Newsletter and has enrolled in online courses to 

complete her Grade 12 and to become IC3 Certified. She has also received the training to support the First 

Voices Yekooche Language Project.  

Her participation in the Learning Centre and her return to pursuing her Grade 12 has been a 

catalyst for others to engage in setting goals to complete high school, as well as to open up considerations 

for applied learning in bookkeeping, communications, administration and other employment ready skills. 

Her and her partner are both now employed and pursuing their education as they work towards providing 

a healthy home for their children.  

More stories similar to those above have evolved out of individualôs desires to explore their 

curiosity and the social interaction and mentorship that the Learning Centre provides. Recently, the 

rejuvenation of the traditional skill of beading and regalia costume creation inclusive of all ages has 

created the emergence of exploring designs, patterns and traditions and to encourage the sharing their 

stories and history again. From this inspiration, other cultural projects are now taking shape and with the 

beginning of the First Voices Language archive there is a bridging of the generations now taking place 

within the Centre, where the youth and Elders begin to engage in projects together.  

Over this past year and a half, I have repeatedly observed that an individualôs curiosity evolves 

into engagement in projects that are seen to be relevant and meaningful to the participants. This type of 

motivation leads to a willingness to learn new skills, both necessary and ancillary to the fulfill ment of the 

project. Further to this, the inspiration that is generated through these successes broadens the cycle of 

engagement to where mentorship is needed for those seeking ónext stepsô.  

The social inclusion and mentorship that Learning Centre has provided has created another level 

of success in these projects through expanded partnerships and opportunities. The Centre now works with 


